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This study examined perceived employability as a predictor of academic motivation and
persistence intentions among university students in Hargeisa, Somaliland. A quantitative cross-
sectional survey design was used to gather data from 150 students through structured
questionnaires. Data were analysed using descriptive statistics, one-sample t-tests, Pearson
correlation, regression analysis, mediation analysis and reliability analysis. The outcomes
showed moderately high levels of perceived, academic motivation and persistence intentions.
One-sample t-test results indicated that the mean scores of the variables were significantly higher
than the scale midpoints, indicating generally positive perceptions among students. Reliability
analysis exhibited good internal consistency for all variables (o = .829-904). Correlation
analysis disclosed significant positive relations between perceived employability and academic
motivation, perceived employability and persistence intentions, and academic motivation and
persistence intentions. Regression results further showed that perceived employability
significantly predicted academic motivation (R? = .540) and persistence intentions (R* = .472).
Mediation analysis showed that academic motivation significantly mediated the relationship
between perceived employability and persistence intentions. Because the design is cross-
sectional, these results describe associations rather than causal effects: students who perceived
stronger employment prospects also reported higher academic motivation and stronger intentions
to remain in their studies. The study indicates the importance of strengthening employability-
related activities, including career counselling, internships, workplace programmes and job-
readiness programmes in higher education settings.
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INTRODUCTION

Employability has emerged as a critical outcome of higher education, linking academic learning to
career success (Rothwell & Arnold, 2007, Walker & Fongwa, 2017). Perceived employability,
defined as students’ beliefs about their capacity to obtain and maintain employment, has been reported
to be associated with both academic motivation and persistence intentions (Atitsogbe et al., 2019; Li
et al., 2022). In the context of Somaliland, where youth unemployment is high and higher education
serves as a primary pathway to socio-economic mobility, understanding how students perceive their
employment prospects is essential for enhancing educational strategies and career readiness.

Academic motivation is vital to students’ engagement and persistence in higher education (Cottrell,
2019; Tinto, 1993; Vroom, 1964). Students who perceive that their studies contribute directly to
future employment are more likely to exhibit sustained motivation and commitment. Persistence
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intentions reflect students’ resolve to complete their programmes despite challenges, and these
intentions are often shaped by motivational factors and the perceived value of their education
(Rothwell & Arnold, 2007; Tinto, 1993).

Despite global interest in employability and its psychological antecedents, there is a dearth of
empirical research in Somaliland examining whether and how perceived employability predicts
academic motivation and persistence. This gap highlights the need for a quantitative study focusing on
university students in Hargeisa in order to provide evidence-based insights for policy, curriculum
design and student support services.

Problem Statement

Higher education institutions serve to prepare students with the knowledge and skills essential for the
labour market (Hadromi et al., 2021; Tomlinson, 2012). In Somaliland in particular, many graduates
from different academic institutions face challenges in securing employment opportunities, reflecting
a disconnect between academic preparation and labour market demand (Tomlinson, 2012; Walker &
Fongwa, 2017). Such uncertainty may weaken students’ academic motivation and their persistence
during their academic journey, given evidence that perceived employability buffers the effects of
employment insecurity on well-being (Silla et al., 2009).

Perceived employability, or students’ subjective evaluation of their employment prospects, has been
linked to academic engagement, motivation and persistence in diverse contexts (Li et al., 2022;
McArdle et al., 2007). Students who believe they have a better chance of obtaining employment are
more likely to keep working hard, stay committed to their studies and approach learning in a positive
way.

Despite these results and their importance in improving university students’ academic motivation,
persistence and academic performance, very little research has been conducted in Sub-Saharan and
Horn of Africa settings, and especially in Somaliland. There is therefore a significant knowledge gap
regarding the psychological and educational elements that contribute to student success in this region,
because very few studies have examined how students’ motivation and persistence intentions are
influenced by perceived employability. This study aims to narrow that gap and to provide useful
evidence for universities seeking to improve their students’ academic motivation and persistence by
strengthening graduate employability.

Research Questions

1. What is the level of perceived employability, academic motivation and persistence intentions
among university students in Hargeisa?

2. How does perceived employability relate to academic motivation and persistence intentions?

3. Does academic motivation mediate the relationship between perceived employability and
persistence intentions?

LITERATURE REVIEW
Theoretical Framework

This study is grounded in Self-Determination Theory (SDT), developed by Deci and Ryan, which
posits that human motivation is primarily influenced by the satisfaction of three essential
psychological needs: autonomy, competence and relatedness. Once these conditions are met,
individuals demonstrate heightened intrinsic motivation, persistence and engagement in goal-directed
activities (Deci & Ryan, 2000). In higher education, persons who perceive themselves as competent
and capable of achieving substantial career outcomes are more likely to sustain academic passion and
commitment to their studies (Rothwell & Arnold, 2007).
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This study conceptualises perceived employability as a contextual factor that bolsters students’
perception of competence and autonomy. Students who perceive that their education provides them
with abilities and qualifications esteemed in the job market are likely to feel more empowered to
attain their career objectives. This perceived capability is theorised to support intrinsic motivation and
to be associated with behaviours conducive to academic perseverance, including consistent class
attendance, active involvement and the completion of assignments (Li et al., 2022; Rothwell &
Arnold, 2007).

SDT also addresses the importance of feeling connected to peers, teachers and the school
environment. Where students view employment as achievable, interactions with teachers and peers
may become more intentional, cultivating a supportive learning environment that further boosts
motivation and dedication to continue in academic programmes (Deci & Ryan, 2017). Drawing on
SDT, this study posits that perceived employability functions as a motivational resource that is
expected to be positively associated with academic motivation and, through it, with persistence
intentions among university students in Hargeisa, Somaliland. Consistent with this view, Siacor et al.
(2024) report that support for students’ psychological needs is associated with stronger motivation and
engagement.

Empirical Review

Perceived employability has been increasingly studied as a psychologically significant concept in
higher education research. Defined as students’ beliefs regarding their capacity to secure and maintain
suitable employment, it has been associated with significant academic outcomes. Initial empirical
research by Rothwell and Arnold (2007) indicated that elevated self-perceived employability
correlated with enhanced academic confidence and engagement among university students in the
United Kingdom.

Additional empirical research indicates a robust correlation between academic motivation and
perceived employability. Li et al. (2022) reported that achievement motivation was positively
associated with perceived employability among Chinese university students, with academic
performance acting as a mediator. In a West African sample, Atitsogbe et al. (2019) found that career
adaptability and general self-efficacy were positively related to self-perceived employability among
both university students and job seekers. Ertem and Ari (2022) further showed that achievement
orientation predicted motivational persistence among university students. Taken together, these
findings indicate that motivated students tend to report greater confidence in their employment
prospects.

Researchers have also associated perceived employability with persistence-related behaviours.
Tomlinson (2012) noted that students who perceived their degrees as beneficial for work prospects
reported greater academic interest and dedication, and Hadromi et al. (2021) showed that instruction
designed around employability skills can strengthen students’ work readiness. The employability
model established by Fugate et al. (2004) defines employability as a psychosocial resource that fosters
proactive behaviour and commitment to long-term goals, which are directly related to intentions of
academic perseverance.

Despite the growing international evidence, the integration of perceived employability, academic
motivation and persistence intentions within a single model remains limited in the African context,
and particularly in the Horn of Africa. Most existing studies focus on Western and Asian higher
education systems and treat employability primarily as a career outcome at the end of university
education, rather than as a variable that can influence students’ academic decisions. Perceived
employability, however, reflects students’ beliefs about their future employability and can emerge
earlier in their academic journey, making it suitable as a predictor of motivation and persistence
intentions. This distinction underscores the need to investigate the relationship among perceived
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employability, academic motivation and persistence intentions among university students in Hargeisa,
Somaliland.

METHOD
Research Design

This study employed a quantitative cross-sectional survey design, which is the most suitable approach
for investigating the connection among variables at a single point in time (Creswell & Creswell,
2018). The design permitted an examination of whether perceived employability predicts academic
motivation and persistence intentions among university students in Hargeisa, Somaliland. Cross-
sectional designs are efficient and cost-effective and are widely used in educational psychology and
employability research to investigate predictive and correlational relationships (Hair et al., 2019).

Study Area

This research was conducted in Hargeisa, the capital city of Somaliland, as it represents the political,
economic and educational hub of the country. Hargeisa hosts a large number of both public and
private universities with substantially more students than other regions. The study area was
purposively selected because of its significance in higher learning in Somaliland and its suitability for
studying employability perceptions in an emerging market, and because an adequate student
population is concentrated in a single area.

Population and Sampling

This study used a stratified random sampling technique to ensure representation from private and
public universities in Hargeisa. The strata were private and public universities, as well as male and
female students within each university. The sample comprised 150 undergraduate students: 76
participants from Frantz Fanon University, a private institution, and 74 from the University of
Hargeisa, a public institution. Participants were randomly selected within each institution.

Data Collection Instrument

Data were collected using a structured, self-administered questionnaire with four main sections.
Section A collected demographic information about the respondents, including gender, age, year of
study, faculty and employment status, and contained six items.

Section B measured perceived employability using 14 items adapted from the Self-Perceived
Employability Scale developed by Rothwell and Arnold (2007). The items assess students’
perceptions of their ability to obtain and maintain employment after graduation. The scale was
adapted to ensure relevance to the higher education context in Somaliland while retaining the core
dimensions of perceived employability.

Section C measured academic motivation using 12 items derived from the Academic Motivation Scale
developed by Vallerand (1997), which is grounded in the Self-Determination Theory of Deci and
Ryan. The selected items capture key aspects of students’ intrinsic and extrinsic motivation toward
their academic studies. Section D measured persistence intentions using 10 items based on Tinto’s
(1993) theory of student persistence. These items assess students’ intentions to continue their studies
and complete their degree programmes.

Selected items from the original instruments were used to keep the questionnaire concise and
appropriate for the study context while still capturing the key dimensions of each construct. All items
were rated on a five-point Likert scale ranging from 1 (Strongly Disagree) to 5 (Strongly Agree).
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Data Collection Procedure

Data collection was conducted after receiving institutional consent from both participating
universities. Questionnaires were distributed in paper format during class periods, with lecturers and
management allowing students a 10- to 20-minute session to complete the questionnaire. Participants
were informed that their responses would remain confidential and would be used solely for academic
research purposes, that participation was voluntary, and that they could decline to participate or
withdraw at any time without consequence.

Validity and Reliability

To ensure validity, well-established scales from previous research were adopted: the Perceived
Employability Scale (Rothwell & Arnold, 2007), the Academic Motivation Scale (Vallerand, 1997)
and and a persistence-intention measure developed for this study from Tinto’s (1993) framework of
student persistence, with item wording informed by Cottrell (2019). These instruments have been
widely used in educational and employability research and have demonstrated acceptable validity in
previous studies.

A pilot test was carried out prior to the primary data collection to ensure that the questionnaire items
were clear and relevant. The pilot study included 20 students who shared similar characteristics with
the target population. Feedback from the pilot test helped to improve the writing style and clarity of
some items. The data collected from the pilot test were used only to evaluate the instrument and were
excluded from the main analysis. Reliability was assessed using Cronbach’s alpha, with a value of .70
or higher considered acceptable (Hair et al., 2019). The results indicated that the scales used in this
study demonstrated acceptable reliability.

Data Analysis

Collected data were analysed using descriptive and inferential statistical techniques with IBM SPSS
Statistics 24. Descriptive statistics, including mean, standard deviation, frequency and percentage,
were used to summarise demographic characteristics and variable distributions. Inferential statistics
included Pearson correlation to examine relationships among variables and multiple regression
analysis to test the predictive effect of perceived employability on academic motivation and
persistence intentions (Hair et al., 2019). Mediation was tested using PROCESS Model 4 with 5,000
bootstrap samples. Assumptions for regression analysis — linearity, normality, multicollinearity and
homoscedasticity — were checked before analysis. Results were examined for statistical significance
at the .05 level.

Ethical Considerations

Ethical approval to conduct this study was obtained from Frantz Fanon University and the University
of Hargeisa. Before distributing the questionnaire, participants were informed about the purpose of the
study and how the collected data would be used for academic research. Participation was entirely
voluntary, and respondents were informed that they had the right to decline participation or withdraw
at any time without consequence. Informed consent was obtained from all participants prior to
completing the questionnaire. To ensure confidentiality and anonymity, the questionnaire did not
include participants’ names or identifying information, and the data were used only for research
purposes.
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FINDINGS

This section presents the analysis of the data collected for the study.

Table 1

Demographic characteristics of the respondents

Characteristic Category Frequency Percent

Sex Male 70 46.7
Female 80 53.3

Age 1821 94 62.7
22-25 40 26.7
26-29 8 5.3
30+ 8 5.3

University Public 74 493
Private 76 50.7

Field of study Social science 40 26.7
Computer studies 18 12.0
Health science 16 10.7
Business administration 46 30.7
Engineering 26 17.3
Other 4 2.7

Year of study First 30 20.0
Second 40 26.7
Third 40 26.7
Fourth 40 26.7

Employment status Not working 118 78.7
Part-time work 26 17.3
Full-time work 6 4.0

Note. N=150.

Table 1 presents the demographic characteristics of the respondents. The gender distribution of the
sample was fairly balanced, with somewhat more female than male students. Most respondents were
between 18 and 21 years old, indicating that the majority of participants were within the typical
university age range. Students were drawn from both public and private universities with nearly equal
representation from each. In terms of academic discipline, the largest proportions of respondents were
enrolled in business administration and social science, followed by engineering and computer studies.
Regarding academic level, students from all years of study were represented, with second-, third- and
fourth-year students forming the majority. Finally, most respondents reported that they were not
currently employed, while a smaller proportion were engaged in part-time or full-time employment.

Table 2

Reliability analysis of the study variables

Variable Number of items Cronbach’s a
Perceived employability 14 .829
Academic motivation 12 .904
Persistence intentions 10 .847

As shown in Table 2, the reliability of the study variables was evaluated using Cronbach’s alpha to
establish the internal consistency of the items. The perceived employability scale, which consists of
14 items, returned a value of .829, indicating good reliability. Academic motivation, which included
12 items, returned .904, indicating excellent internal consistency, and the persistence intentions scale
of 10 items returned .847, which also indicates good reliability. According to commonly accepted
guidelines, alpha values above .70 are considered acceptable for social science research. This
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indicates that the items used to assess perceived employability, academic motivation and persistence
intentions are internally consistent.

Table 3

Descriptive statistics of the main study variables

Variable n Min Max M SD
Perceived employability 150 22.00 63.00 46.27 8.74
Academic motivation 150 21.00 55.00 43.11 8.86
Persistence intentions 150 21.00 50.00 38.00 7.79

Note. Valid n (listwise) = 150.

Table 3 presents the descriptive statistics of the study variables. The mean score for perceived
employability was 46.27 (SD = 8.74), with observed scores ranging from 22 to 63, indicating
variability in students’ perceptions of their future employment opportunities. The mean score for
academic motivation was 43.11 (SD = 8.86), with scores ranging from 21 to 55, suggesting
differences in the level of motivation toward academic activities among the respondents. For
persistence intentions, the mean score was 38.00 (SD = 7.79), with observed scores ranging from 21
to 50. Overall, the descriptive statistics indicate variation in students’ perceived employability,
academic motivation and persistence intentions across the sample.

Table 4
One-sample t-test results for the study variables

. Test Mean
Variable value difference ! 4 P 93% €l
Perceived
employability 3 43.27 60.63 149  <.001 [41.86,44.68]
Academic motivation 3 40.11 55.43 149 <.001 [38.68,41.54]
Persistence intentions 3 35.00 5499 149 <.001 [33.74,36.26]

Note. CI = confidence interval.

A one-sample t-test was conducted to examine whether students’ scores on perceived employability,
academic motivation and persistence intentions differed from the theoretical midpoint of the scales.
As Table 4 shows, students largely reported positive perceptions of their employability, demonstrating
confidence in their ability to secure employment after graduation. Similarly, academic motivation was
significantly higher than the midpoint, suggesting that students were largely engaged and motivated in
their academic activities. Persistence intentions were likewise significantly above the midpoint,
indicating that students were inclined to continue and complete their academic programmes. These
findings provide an overview of students’ perceptions regarding employability, their motivation
toward academic studies and their persistence intentions within the university context.

Table 5

Intercorrelations among the study variables

Variable 1 2 3
1. Perceived employability —

2. Academic motivation V735%* —

3. Persistence intentions L687** .826** —

Note. N=150. * p* <.0l.

The results in Table 5 indicate strong positive relationships among all study variables. First, perceived
employability was strongly and positively correlated with academic motivation (r = .735, p < .01).
This indicates that students who perceived themselves as more employable also tended to report
higher levels of academic motivation.
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Second, perceived employability also showed a strong positive relationship with persistence intentions
(r =.687, p <.01). This indicates that students who reported better perceived employment prospects
also reported stronger persistence in their academic studies.

Furthermore, academic motivation was found to have a very strong positive correlation with
persistence intentions (r = .826, p < .01). This indicates that more highly motivated students also
reported stronger intentions to continue and complete their academic programmes.

Overall, the results demonstrate that perceived employability, academic motivation and persistence
intentions are closely related constructs among university students. These findings suggest that
students’ perceptions of their future employment opportunities are closely tied to both their academic
motivation and their persistence in higher education, although the cross-sectional design does not
permit conclusions about the direction of these relationships.

Table 6

Regression analysis predicting academic motivation and persistence intentions
Dependent variable  Predictor B SE B S t p
Academic Perceived 0.85 008 735  10.63  <.00l
motivation employability
Persistence Perceived 038 0.0 .32 3.80 .00l
intentions employability

Persistence
intentions
Note. B =unstandardised coefficient; SE B = standard error of B; § = standardised coefficient.

Academic motivation 0.55 0.07 45 7.86 <.001

A regression analysis was employed to examine whether perceived employability predicts academic
motivation. The results showed that perceived employability significantly predicted academic
motivation (B = .735, p < .001), explaining 54.0% of the variance. A separate regression was
conducted to examine predictors of persistence intentions. Both perceived employability (B = .32, p =
.001) and academic motivation (B = .45, p < .001) significantly predicted persistence intentions,
explaining 47.2% of the variance. These results are consistent with academic motivation partially
accounting for the statistical relationship between perceived employability and persistence intentions.

Table 7
Mediation analysis of academic motivation in the relationship between perceived employability and
persistence intentions

Relation B SE t p 95% CI
Lower Upper

X — M (Perceived employability > 745 (056 13178 <.001  0.633 0.857

academic motivation)

M — Y (Academic motivation — 0.614 0059 10419 <.001  0.498 0.731

persistence intentions)

X — Y (Direct effect) 0155 0060 2599 010 __ 0.037 0273

X = M — Y (Indirect offect) 0458 0.054 — 0356 0.571

Note. CI = confidence interval. Indirect effect based on 5,000 bootstrap samples.

A mediation analysis was conducted using PROCESS Model 4 to examine whether academic
motivation mediates the relationship between perceived employability and persistence intentions. The
results indicated that perceived employability significantly predicted academic motivation (B = 0.745,
SE = 0.056, p < .001). Academic motivation also significantly predicted persistence intentions (B =
0.614, SE = 0.059, p <.001). The direct effect of perceived employability on persistence intentions
remained statistically significant (B = 0.155, SE = 0.060, p = .010). Bootstrapping with 5,000 samples
revealed a significant indirect effect of perceived employability on persistence intentions through
academic motivation (B = 0.458, BootSE = 0.054, 95% CI [0.356, 0.571]). Because the confidence
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interval did not include zero, the mediation effect was supported. The findings are consistent with
academic motivation partially accounting for the relationship between perceived employability and
persistence intentions among university students. As the data are cross-sectional and were collected at
a single time point, this mediation should be read as a statistical decomposition of association rather
than as evidence of a causal sequence.

Figure 1
Conceptual framework of the mediation model

| Academic Motivation (M) |
0.745* 0.614*
| Perceived Employability (X) | ——0.155% — | Persistence Intentions (Y) |
Note. p* <.05. Values are unstandardised coefficients; the indirect effect (X — M — Y) was 0.458.

CONCLUSION, DISCUSSION AND SUGGESTIONS

This study examined the role of perceived employability in predicting academic motivation and
persistence intentions among university students in Hargeisa, Somaliland, drawing on Self-
Determination Theory. The findings provide empirical evidence that students’ perceptions of future
employment opportunities are strongly associated with their motivation and commitment to continue
their studies, although the cross-sectional design means that the direction of these associations cannot
be established.

Level of Perceived Employability, Academic Motivation and Persistence Intentions

The descriptive statistics and one-sample t-test results showed that university students reported
moderately high levels of perceived employability, academic motivation and persistence intentions.
This indicates that many students in Hargeisa maintain positive expectations about their future careers
and remain motivated to complete their academic programmes. These findings support the arguments
of Self-Determination Theory, which suggests that individuals are more motivated when they perceive
their efforts as competent and self-directed. Students who believe that their education will improve
their employability also tend to report stronger motivation and engagement in their academic
activities. The results are consistent with previous studies showing that students who perceive stronger
employment prospects tend to show higher academic motivation and persistence. Rothwell and
Arnold (2007) found that students with higher perceived employability are more confident about their
future careers and more committed to their academic goals, and Tomlinson (2012) argued that
perceptions of employability are bound up with students’ academic behaviour and learning
engagement. A comparable pattern has been reported within this journal by Ertem and Ar (2022),
who found achievement orientation to be positively related to motivational persistence among
university students.

Relationship Between Perceived Employability, Academic Motivation and Persistence
Intentions

The correlation analysis showed a significant positive relationship between perceived employability,
academic motivation and persistence intentions. In particular, perceived employability was strongly
correlated with academic motivation and persistence intentions, while academic motivation showed
the strongest relationship with persistence intentions. These findings indicate that students who
reported a better perceived chance of obtaining employment after graduation also reported greater
motivation in their studies and stronger intentions to persist in their academic programmes.

These results align with previous empirical studies that emphasise the motivational role of
employment perceptions. Deci and Ryan (2000) suggest that motivation increases when individuals
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perceive their efforts as meaningful and relevant to future goals, and Nugraha et al. (2021) similarly
report a positive relationship between learning motivation and learning outcomes.

The Mediating Role of Academic Motivation

The mediation analysis showed that academic motivation significantly mediates the relationship
between perceived employability and persistence intentions. In statistical terms, the association
between perceived employability and persistence intentions operated both directly and through
academic motivation. In other words, students who perceived stronger employment opportunities also
reported higher levels of academic motivation, and this in turn was associated with stronger intentions
to continue and complete their university education. Because all three constructs were measured
simultaneously, an alternative ordering of these variables cannot be ruled out.

These findings support the theoretical assumptions of Self-Determination Theory regarding the role of
internal motivation in sustaining long-term engagement and persistence in educational settings. The
results show that students who perceive that their education will contribute to their future career
opportunities also report greater intrinsic and extrinsic motivation, which is in turn associated with
commitment to their studies. The mediating role of academic motivation also aligns with the student
persistence framework proposed by Tinto (1993), which emphasises that motivation and engagement
are critical factors influencing students’ decisions to remain in higher education.

IMPLICATIONS

The findings of this study point to the importance of integrating employability-focused initiatives
within higher education institutions. Universities may be able to support student academic motivation
and persistence by strengthening career development opportunities such as career counselling
services, internships, industry partnerships and job-readiness programmes; evidence from
instructional interventions targeting employability skills points in this direction (Hadromi et al.,
2021). Because the present evidence is correlational, such initiatives should be evaluated rather than
assumed to be effective. These initiatives can help students develop a stronger perception of
employability and maintain higher levels of academic engagement.

LIMITATIONS

This study has several limitations. It focuses on university students in Hargeisa, Somaliland, which
may limit the generalisability of the findings to other regions. The study also relies on self-reported
questionnaires, which may introduce potential bias despite the use of validated measurement scales.
Most importantly, the cross-sectional design means that all variables were measured at a single point
in time; the analyses therefore establish association and statistical prediction, not causation, and
reverse or reciprocal relationships between motivation, perceived employability and persistence
remain plausible. Finally, the study does not account for additional factors such as socio-economic
background or instructional support, which may also be substantially related to student motivation and
persistence intentions.

SUGGESTIONS

Universities in Somaliland are encouraged to embed employability development across the curriculum
rather than treating it as an end-of-degree concern, since perceived employability appears to be bound
up with motivation and persistence while students are still enrolled. Practitioners and student support
services should give particular attention to first- and second-year students, for whom early career
guidance may have the greatest motivational return. Future research should employ longitudinal and
mixed-method designs, extend the sample to other regions of Somaliland and the wider Horn of
Africa, and incorporate variables such as socio-economic background, instructional quality and
institutional support in order to address the limitations noted above.
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CONCLUSION

This study examined the relationship of perceived employability to academic motivation and
persistence intentions among university students in Hargeisa. The results revealed moderately high
levels of perceived employability and academic motivation among students and established
noteworthy positive relationships between perceived employability, academic motivation and
persistence intentions. Students who perceived better employment opportunities also reported greater
academic motivation and stronger intentions to persist in their studies. Given the cross-sectional
design, these relationships are associative and require longitudinal confirmation. These results point to
the potential value of integrating employability development within higher education programmes as a
way of supporting student motivation and academic persistence, a possibility that future experimental
and longitudinal work should test.
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