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 Despite many efforts to increase gender inequality in international level the issue still remains. 
The gender equality is among the goals of UN, which is expected to put an end to all forms of 
discrimination against women and girls throughout the world. This article focuses and gives an 
overview on existing gender differences in the educational system of Greece because as both 
family and the workplace can play an important role in shaping them through positive 
interventions and gender mainstreaming. The conclusions and recommendations offers a starting 
point for preventing the development of gender discrimination and stereotypes in education.  
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INTRODUCTION 

For more than half a century, since the Universal Declaration of Human Rights in 1948 and the Treaty 
of Rome in 1957, international and European organizations have dealt with the issue of gender 
equality. Equal opportunities between men and women in the educational process have been an 
important parameter of gender equality policies and have strengthened dialogue between states with 
the aim of improving the quality and efficiency of both education systems and teaching and learning 
products. However, despite the significant progress that has taken place, inequality of opportunities in 
education, which raises multiple and complex problems, still remains an important issue (INE-
GSEE,2015). 

Despite the fact that the reproduction of gender stereotypes is not limited to the school context, as both 
family and the workplace can play an important role in shaping them, education is still the most 
appropriate field for implementing positive interventions to this direction. In Greece, although the 
institutional and legal framework ensures equal opportunities for both sexes, there is a need for 
policies and measures to promote gender equality in education: interventions in school textbooks, 
pedagogical material and methods, sensitization of students and teachers – both men and women. Such 
measures, combined with special emphasis on the professional orientation of young men and women, 
are intended to help remove prejudices and create prerequisites that will allow for meaningful equality 
of men and women in the field of education and labor (INE-GSEE,2015). Promoting gender equality 
is not only an issue of social justice and respect for the principle of equality and non-discrimination. 
Tackling the barriers that gender disparities create shall critically contribute to releasing the creative 
potential of public education, and improve the quality of scientific research produced in this country 
(Dia Anagnostou,2019).According to the Greek General Secretary for Gender Equality and the 
National Active Plan 2016-2020 the importance of the role of education on in promoting equality 
issues and the promotion of an equality culture among pupils on the basis of reciprocity, partnership, 
solidarity and respect for diversity constitute a long-standing belief and goal (GSGE, 2016-2020). 

METHOD  

The methodological approach followed comprises a set of research tools, both quantitative and 
qualitative ones. The qualitative and quantitative methods share common ground in that the collection 

https://doi.org/10.29333/aje.2022.715a


58                                                             Creating Gender Equality in the Educational System 

Anatolian Journal of Education, April 2022 ● Vol.7, No.1 

of accurate information on social phenomena is attempted but tend to differ in terms of the type of 
information collected and the way the latter is being gathered. The combined and complementary use 
of quantitative and qualitative methods is considered to be the most effective methodological approach 
towards achieving a thorough presentation and delineation of social reality dimensions (Kyriazi 
N.,(2002). A combination of quantitative and qualitative methods, involving research in libraries and 
archives, fieldwork, collection of quantitative and qualitative data as well as carrying out structured 
interviews involving questionnaire completion by the staff (center management, specialized staff and 
students, regardless of gender) within a time frame of 15-20 minutes have been conducted. By means 
of combining open and closed-ended questions with quantitative and qualitative data analysis 
respectively, an effective and comprehensive approach towards social reality was attempted. 
Furthermore, through reconciling and combining two research methods, the questionnaire technique - 
a tool whose exploitation was deemed imperative as already mentioned- has been used as part of the 
quantitative approach while the interview technique has been selected as part of the qualitative 
approach to this research. The interviews conducted before the research also significantly contributed 
to the preparation of the questionnaires, which had to get restated in alignment with the particularities 
of the population in question.  

FINDINGS 

Promoting gender equality at an international level 

At an international level, the first concrete reference to the elimination of gender discrimination is 
made in the Universal Declaration of Human Rights, which was adopted and voted by the United 
Nations General Assembly (UN) in 1948. 

These articles formed the basis for the adoption of the subsequent Treaties, Conventions and other 
legal documents, such as the International Convention on the Elimination of All Forms of 
Discrimination against Women (CEDAW) (Papagiannopoulou & Karageorgou, 2013). On December 
18, 1979, the UN General Assembly adopted the "Convention on the Elimination of All Forms of 
Discrimination Against Women" (CEDAW) (United Nations, 1979). This Convention is considered to 
be the most important document for the development of gender equality policies at a global level and 
its main purpose is the elimination of gender inequalities as well as the adoption of necessary measures 
-including legal ones in all walks of life and in particular in the political, social, economic and cultural 
areas- by the governments of the countries that have ratified it to ensure women’s full equality, 
development and advancement.  

In its 30 articles, there are definitions of discrimination against women, as well as measures to be taken 
by the Member States, such as: 

 Legislation to eliminate discrimination against women (Articles 2 & 3). 

 Equality promotion mechanisms (Article 4). 

 Changing gender-based sociocultural behavior patterns to eliminate prejudices and habits 
based on the inferiority or superiority of the gender concept or on the idea of gender 
stereotypes, as well as recognition of the joint responsibility of men and women with regard to 
the upbringing of children and understanding maternity as a social function (Article 5). 

 Measures to combat prostitution and the sexual exploitation of women (Article 6). 

 The right to participate in politics and public life (Article 7), the ability to represent their 
country on an international scale and at international organizations (Article 8), equal rights to 
nationality and citizenship (Article 9). 

 Equal rights in critical areas: (a) education (vocational guidance, program attendance, etc.) 
(Article 10), b) employment in other sectors of economic and social life (right to work and 
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equal pay, social security (Article 11 and 13),; (c) healthcare (Article 12),; (d) rural 
development (Article 14). 

 Equal rights to family relationships and marriage (Article 16). 

The UN has effectively set up a mechanism (the CEDAW Commission) under which Member States 
that have ratified the Convention are required to produce national reports every four (4) years to assess 
the progress of the implemented policies on gender equality as well as the related commitments. 

In addition, in 1985 the UN held the 3rd World Conference on Women in Nairobi, which adopted the 
"Forward-Looking Strategies for the Advancement of Women ". In 1995, the Fourth UN World 
Conference on Women under the "Equality - Development - Peace" emblem was held in Beijing, 
where the Beijing Declaration and the Beijing Platform for Action were adopted (United Nations, 
1995). 

The Declaration and the Platform for Action endorsed at the end of the Conference, set out the 
strategic objectives and actions to be implemented in order to remove the obstacles to the promotion 
of gender equality. Twelve (12) critical sectors have been identified as an obstacle to the promotion of 
women and therefore require taking specific actions: 

 women and poverty 

 education and training for women 

 women and health 

 violence against women 

 women and armed conflicts 

 women and the economy 

 women, power and decision-making 

 institutional mechanisms for the promotion of women 

 human rights of women 

 women and the media 

 women and the environment 

 the girl-child. 

The Beijing Platform for Action is the first official international document to adopt the strategy and 
the term "gender mainstreaming" and has been defined as the promotion of an "active and explicit 
policy of gender mainstreaming in all policies and programs so that an analysis of the impact on 
women and men is made before decisions are taken by governments and other bodies". 

Following the Fourth World Conference on Women, the Madrid European Council (15th and 16th 
December 1995) called for an annual review of the implementation of the Platform for Action in the 
Member States. A Special UN Summit in 2000 on "Women 2000: Gender Equality, Development and 
Peace in the 21stCentury" (Beijing + 5) (United Nations, 2010a) ensured the follow-up to the Fourth 
World Conference on Women and a frequent evaluation of the implementation of the Beijing Program 
by 2005 was agreed on. On this basis, three reports were published: Beijing +10 - Progress within the 
European Union (2005), Beijing +15: The Platform for Action and the European Union (2010) and 
Beijing +20 (2015), where the progress achieved by the Fourth World Conference on Women in 
Beijing (1995 to 2015) was assessed.  

The implementation report on the Platform confirmed that it cast a positive impact on gender equality 
policies. However, there is still much to be done in the field of equality between men and women as 
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the progress of gender mainstreaming is slow (Council of Europe, 2008). Gender equality has, thus, 
been the core component of all policies that shape the agenda, and is no longer considered an 
autonomous and regional issue (UN, 2002). Within this context, the UN Commission on the Status of 
Women 2008 has had been set up to record good practices and assess the progress of gender policies 
in individual countries based on the Beijing Platform for Action. 

There was a total of eight Millennium Development Goals (MDGs) that responded to the key global 
development challenges and needed to be achieved by 2015. These objectives were determined by the 
actions and objectives set out in the Millennium Declaration (United Nations, 2000b) which had been 
adopted by 189 nations and signed by 147 Heads of State and Government during the Millennium 
Summit of the United Nations in September 2000. 

The 8 MDGs were subjected to time constraints and were measured on the basis of 48 indicators, 
specifically developed to monitor their progress. The first three objectives involved: 1) the eradication 
of poverty and hunger, 2) the provision of primary education to all (to ensure that all children around 
the world, boys and girls, will be offered the opportunity to complete a full-time Primary Education 
program by 2015), 3) the promotion of gender equality and the empowerment of women. The third 
objective highlights the elimination of gender inequality in Primary and Secondary education by 2005 
and at all levels of education not later than 2015. 

Despite the progress made in achieving the Millennium Development Goals, which were of particular 
importance to women and girls, and although the Millennium Development Goal 3 identifies gender 
equality and women's empowerment as a universal priority, overall progress on women and girls in all 
the Millennium Development Goals remains slow and uneven, both within and between countries. 
Indeed, the lack of progress on gender equality has hindered progress towards all the Millennium 
Development Goals and remains a concern for regions and areas affected by poverty and for 
marginalized, vulnerable and disadvantaged women and girls as well and for those suffering from 
multiple forms of discrimination and inequality of different kinds. 

In general, Greece, as a member of the International Organizations, has accepted, adopted and ratified 
all the International Conventions that aim to improve the status of women in all areas of the country's 
economic, political, social and cultural life. In general, Greece, as a member of the International 
Organizations and the European Union, whose social policy pursues gender equality, has accepted, 
adopted and ratified all the International Conventions that aim to improve the status of women in all 
areas of the country's economic, political, social and cultural life. 

Sustainable development goals by the United Nations 

At the end of September 2015 at the Summit of the United Nations (UN) in New York, the document 
containing the 17 overall goals that the Member States will be called upon to implement by 2030 was 
voted. 

Among these 17 goals is goal number 51 on gender equality, which is expected to put an end to all 
forms of discrimination against women and girls throughout the world and it can be suggested that part 

                                                 

1  Obtaining a quality education is the foundation to improving people’s lives and sustainable development. 

Major progress has been made towards increasing access to education at all levels and increasing enrolment rates 
in schools particularly for women and girls. Basic literacy skills have improved tremendously, yet bolder efforts 
are needed to make even greater strides for achieving universal education goals. For example, the world has 
achieved equality in primary education between girls and boys, but few countries have achieved that target at all 
levels of education. 
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Facts and figures: 

•Enrolment in primary education in developing countries has reached 91 per cent but 57 million 
children remain out of school 

•More than half of children that have not enrolled in school live in sub-Saharan Africa 

•An estimated 50 per cent of out-of-school children of primary school age live in conflict-affected 
areas 

•103 million youth worldwide lack basic literacy skills, and more than 60 per cent of them are women 

Goals 

•By 2030, it will be ensured that all girls and boys complete free, equitable and quality primary and 
secondary education leading to relevant and Goal-4 effective learning outcomes 

•By 2030, it will be ensured that all girls and boys have access to quality early childhood development, 
care and preprimary education so that they are ready for primary education 

•By 2030, equal access for all women and men to affordable and quality technical, vocational and 
tertiary education, including university, will be ensured. 

•By 2030, the number of youth and adults who have relevant skills, including technical and vocational 
skills, for employment, decent jobs and entrepreneurship will have substantially increased 

•By 2030, gender disparities in education will be eliminated and equal access to all levels of education 
and vocational training for the vulnerable, including persons with disabilities, indigenous peoples and 
children in vulnerable situations will be ensured.  

•By 2030, it will be ensured that all youth and a substantial proportion of adults, both men and women, 
achieve literacy and numeracy. 

•By 2030, it will be ensured that all learners acquire the knowledge and skills needed to promote 
sustainable development, including, among others, through education for sustainable development and 
sustainable lifestyles, human rights, gender equality, promotion of a culture of peace and non-violence, 
global citizenship and appreciation of cultural diversity and of culture’s contribution to sustainable 
development.  

•Education facilities that are child, disability and gender sensitive will be built and upgraded while 
safe, nonviolent, inclusive and effective learning environments for all will be provided.  

•By 2020, the number of scholarships for enrolment in higher education, including vocational training, 
information and communications technology, technical, engineering and scientific programmes will 

substantially increase globally and will be made available to developing countries, in particular 
less developed ones, small islands and African countries.  

•By 2030, the supply of qualified teachers, through international cooperation for teacher training in 
developing countries, especially in less developed ones and small islands will be substantially 
increased.   
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of it is narrowed down in goal number 4 2  which refers to the acquisition of quality education, 
considering that the latter constitutes the foundation for improving people's lives and sustainable 
development. 

                                                 

2  While the world has achieved progress towards gender equality and women’s empowerment 
under the Millennium Development Goals (including equal access to primary education between girls and boys), 

women and girls continue to suffer discrimination and violence in every part of the world. 

Gender equality is not only a fundamental human right, but a necessary foundation for a peaceful, prosperous and 
sustainable world. 

Providing women and girls with equal access to education, health care, decent work, and representation in 
political and economic decision-making processes will fuel sustainable economies and benefit societies and 
humanity at large. 

The European Union (EU) and the United Nations (UN) are embarking on a new, global, multi-year initiative 
focused on eliminating all forms of violence against women and girls (VAWG) – the Spotlight Initiative. 

The Initiative is so named as it brings focused attention to this issue, moving it into the spotlight and placing it at 
the centre of efforts to achieve gender equality and women’s empowerment, in line with the 2030 Agenda for 
Sustainable Development. 

An initial investment in the order of EUR 500 million will be made, with the EU as the main contributor. Other 
donors and partners will be invited to join the Initiative to broaden its reach and scope. The modality for the 
delivery will be a UN multi-stakeholder trust fund, administered by the Multi-Partner Trust Fund Office, with the 
support of core agencies UNDP, UNFPA and UN Women, and overseen by the Executive Office of the UN 
Secretary-General. 

Facts and figures: 

•About  two thirds of countries in the developing regions have achieved gender parity in primary education. 

•In Southern Asia, only 74 girls were enrolled in primary school for every 100 boys in 1990. By 2012, the 
enrolment ratios were the same for girls as for boys. 

•In sub-Saharan Africa, Oceania and Western Asia, girls still face barriers to entering both primary and secondary 
school. 

•Women in Northern Africa hold less than one in five paid jobs in the non-agricultural sector. The proportion of 
women in paid employment outside the agriculture sector has increased from 35 per cent in 1990 to 41 per cent 
in 2015. 

•In 46 countries, women now hold more than 30 per cent of seats in national parliament in at least one chamber. 

Goals: 

•End all forms of discrimination against all women and girls everywhere. 

•Eliminate all forms of violence against all women and girls in the public and private spheres, including 

trafficking and sexual and other types of exploitation. 

•Eliminate all harmful practices, such as child, early and forced marriage and female genital mutilation. 

•Recognize and value unpaid care and domestic work through the provision of public services, infrastructure and 
social protection policies and the promotion of shared responsibility within the household and the family as 
nationally appropriate. 

•Ensure women’s full and effective participation and equal opportunities for leadership at all levels of decision 
making in political, economic and public life 

•Ensure universal access to sexual and reproductive health and reproductive rights as agreed in accordance with 
the Programme of Action of the International Conference on Population and Development and the Beijing 
Platform for Action and the outcome documents of their review conferences. 
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More specifically, the goal number 4 in case pertains to ensuring equal access for all women and men 
to affordable and high-quality technical and vocational training as well as access to higher education, 
including universities by 2030, among others.  

In Greece, in the past decades new data with regard to the relationship of young women with education 
have emerged. These data include: 

 the balanced participation of boys and girls in all levels of education 

 the best school performance of girls 

 their more successful promotion within higher education contexts 

 the fact that they constitute more than 50% of the student population 

 the fact that their successful presence in higher education allows them to claim high status and 
profitable posts 

 the elimination of anachronistic social perceptions concerning women's education due to the 
abovementioned facts 

However, gender-based social discrimination is still reflected in the field of education, in all its forms 
and levels.  

Gender Mainstreaming in Education in Greece  

In earlier studies, (Frosi & Deligianni, 2001) focusing on girls' access to various education levels and 

on their low school performance as compared to that of boys, particularly in science, but also in their 
educational and professional choices which are closely related to their poor performance, the lower 
participation rate of girls in all levels of education, which has decreased with their transition from 
lower to higher educational levels, is highlighted. 

However, a different picture is emerging from a new wave of studies (KETHI,2003) especially as 
regards girls’ access to all levels of education both on a quantitative level and on girls’ overall school 
performance. It is widely acknowledged that both sexes’ equal access to Primary and Secondary 
Education is a fact that cannot be disputed. Women in several European countries as well as in Greece 
represent more than 50% of the student population, a significant attribute of women’s and European 
societies’ recent history. In fact, in a number of cases, girls’ performance at school is better than that 
of boys and girls are more successfully promoted to Higher Education. What follows is that such 
academic successes set the ground for claiming high-status jobs. 

With regard to the above, research shows than over the past thirty years the population’s education 
level in Greece has considerably improved for both genders despite the fact that women followed men 
with some delay (Vitsilaki- Soroniati et al., 2001). In particular, the participation rates of boys and 
girls in Pre-School and Primary Education are similar in the last decades and range at 50% for each 
gender (Vitsilaki-Soroniati et al., 2000, Deliyanni-Kouimtzi & Ziogou, 1995). The difference, which 
was primarily felt in Secondary Education in the 1970s and 1980s, was then limited and does no 

                                                                                                                                          

•Undertake reforms to give women equal rights to economic resources, as well as access to ownership and control 
over land and other forms of property, financial services, inheritance and natural resources, in accordance with 
national laws. 

•Enhance the use of enabling technology, in particular information and communications technology, to promote 
the empowerment of women. 

•Adopt and strengthen sound policies and enforceable legislation for the promotion of gender equality and the 
empowerment of all women and girls at all levels. 
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longer exist (Vitsilakis-Soronias et al., 2001). With reference to Tertiary Education, the actual 
admission number has increased in the past three decades. Today, girls account for the 53% of the 
student population in Tertiary Education and for the 49% in Higher Education. 

It is true that the increase in girls' access to all levels of education, regardless of the reasons that 
contributed to it, is a very positive development if compared to the results yielded by respective data in 
the past and although their performance is satisfactory, come first in the Pan-Hellenic exams and 
obtain their degrees within prescribed time frames, etc. yet, women’s status in the labor market does 
not indicate the same positive change and improvement. Women are still in occupations that have 
traditionally been classified as female, which, for the most part, do not yield high profits and whose 
social status, prestige and participation in decision-making processes are restricted while they are 
being affected by unemployment, at the same time. 

It’s worth mentioning the admittedly positive growth in the rate of the female gender’s access to 
Tertiary Education and the numerical superiority of female teachers in Secondary Education, as 
compared to previous years. Girls are also dominate the theoretical areas of knowledge and principally 
maintain their attendance in Primary Education schools within the General Education context. The 
penetration of girls in science as well as in male-dominated theoretical schools, such as the Law school, 
appears to be hesitant.  

As far as teachers are concerned, the majority of them do not seem to be aware of gender 
discrimination at school (Kantartzi, 1996; Deligianni et al., 2000) with the exception of few activities 
and only in the case these activities are specifically assigned to them (Kantartzi, 1996). They are in 
favor of gender equality when this issue is directly addressed to them and they assert that they are 
sensitized to gender-related issues (Sidiropoulou-Dimakakou, 1990; Deligianni and Ziogou 1998; 
Deligianni et al., 2000). However, when asked questions related to the individual factors that make up 
the grid of inequality, a truth that they are unable to perceive is unearthed which pertains to the fact 
that they are pervaded with stereotypical ideas as to their gender and social roles, a condition that 
encourages their contribution to the reproduction of such stereotypes (Deligianni et al., 2000). In 
particular, research reveals that teachers have different expectations for boys and girls (Moscofoglou, 
1996). They attribute stereotypical personality traits to the two sexes (Sidiropoulou-Dimakakou, 1990; 
Savvidou, 1996; Kantartzis, 1996; Natsiopoulou and Giannoula, 1996; Frosi, 2000b). They consider 
aggression, vivacity, spontaneity and innocence that exist side-by-side with courage and 
competitiveness to be attributes that boys exemplify while girls are characterized by guile and 
suspicion in their relationships with people, as well as obedience, care, organizational skills, 
tenderness and sensitivity. They hold a negative attitude towards technical issues and occupations and 
prefer dealing with issues that are associated with traditional female roles. 

In terms of school performance, contradictions are evident, as according to Frosi’s research (2000), 
teachers argue that, in general, girls’ school performance is better than that of boys’, but to a number 
of them, as shown in Stavridou et al. (1999), boys do better in practical courses while in Kantarzis' 
(1996) research on teachers it appears that this distinction as regards gender predominance in courses 
is not acceptable. The same applies to a high percentage of teachers who took part in the study of 
Stavridou et al. (1999). However, these contradictions could be investigated in the light of a different 
sample in each of the studies in question. 

One of the findings pertains to the different causes to which teachers attribute boys’ and girls’ good 
performance. This can be the result of girls’ increased effort and boys’ special mental abilities (Frosi 
& Deligianni, 2001). 

Furthermore, teachers keep drawing a distinction between "male" and "female" courses, thus further 
distinguishing theoretical from science courses (Deligianni et al., 2000) while adopting the distinction 
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between "male" and "female" occupations (this is not the case for the second group of the sample in 
Sidiropoulou-Dimakakou’s survey, 1990) and maintaining stereotypical perceptions of boys’ and girls’ 
characteristics. 

Also, as research suggests, teachers ascribe women the leading role of a wife, mother and housewife 
(Savvidou, 1996; Kantartzis, 1996), a finding that is overturned in Deligianni et al.’s (2000) research, 
in which, in the first place at least, they oppose the traditional distribution of roles which requires 
boys’ connection to the public sphere of life and girls’ connection to the private one. 

In fact, male scientists adopt far more traditional and stereotypical perceptions about women’s position 
in the Greek society as compared to those of their female counterparts in theoretical sciences 
(Deligianni & Ziogou, 1998), a fact that is found to be in agreement with findings in foreign research, 
linking teachers’ specialization to the extent to which traditional or not traditional perceptions are 
adopted by them (Riddell, 1989). 

In addition, an examination of the study programs offered in Schools of Humanities preparing teachers 
for Secondary Education, indicates an extremely limited number of courses on raising future teachers’ 
awareness of gender equality, in the departments and faculties they are offered. Three courses are 
offered at the Faculty of Pedagogy of the University of Athens, two courses are offered at the 
University of Thessaloniki and two at the University of Ioannina. At the Department of Philosophy of 
the University of Ioannina two courses are offered while three courses are offered at the Department of 
Philosophy and Social Studies of the School of Philosophy as well as at the Department of Sociology 
of the School of Social Sciences of the University of Crete. Finally, one to three courses are taught at 
the Departments of History and Archeology of these three Universities (Aristotle, National and 
Kapodistrian University of Athens, University of Crete). Based on the total number of courses offered 
at each department, it can be concluded that gender-related and social inequalities’ awareness-raising 
modules could be increased and extended. As the gender issue is not examined independently but is 
treated as a submodule of a broader course, the introduction of more courses that focus on sexes and 
women’s position in socio-educational processes is necessary.  

It needs to be emphasized that only a number of these courses offered are part of the core courses and 
the consequence of this academic practice is the degradation of future teachers’ training in issues 
related to implementing gender equality in school practice, which is also pointed out by the teachers 
themselves (see Deligianni-Kouimtzi, 1998). This lack of teachers’ basic education has unquestionably 
added to the limited effectiveness of any gender-related training program, as it fails to enrich 
education with new, sensitized workforce.   

However, it should be pointed out that an upward trend can be observed in the issues of gender and 
equal opportunities in university education in recent years. Today, those who are scientifically 
involved in these matters are becoming increasingly aware that any regulatory change in education 
with the aim of achieving gender equality needs to take teachers’ basic education and training into 
consideration. 

RESULTS 

The following results are based on empirical and theoretical studies carried out by the Research Centre 
for Gender Equality in collaboration with respectable researchers (2000, 2001, 2003, 2007 etc) in 
Greece during the past decades:  

 As regards the composition of the student population, there is a significant increase in the 
female share of the percentage who now take numerical precedence over all levels of General 
Secondary Education, Initial Vocational Training and Higher Education. During the five-year 
period 2010-2015 the total number of female students in tertiary education (Universities and 
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Institutes of Technological/Applied Sciences) reached 758,345, while the total number of male 
students reached 626,405 with the respective percentages being 55% for female and 45% for 
male students. Nevertheless, a close examination of the study options reveals a traditional 
gender division, leading to the conclusion that girls’ and young women’s increased access to 
education, especially to Higher Education, has not been enough to bring about a break from the 
past of women's education. 

 As regards the formation of teen sex identities, it appears through the responses of the 
teachers that school reproduces the dominant ideologies on gender relations that lead to the 
formation of hegemonic male and female identities, built on the basis of preserving the role of 
males as breadwinners for boys and motherhood and family creation as the exclusive mission of 
girls.  

 Additionally, while girls’ attitude towards school is more positive than that of boys’ and their 
academic performance is better in all areas of school life, their successful presence is not 
reflected in the way their classmates and teachers construct representations of the girl-
schoolgirl, representations that remain extremely stereotypical and traditional. Furthermore, the 
formal division of disciplines and school subjects in male and female ones is still prevalent, 
despite boys’ attempts to enter areas of knowledge that have typically been considered female, 
in their attempt to achieve better access to the labor market. 

 The same applies to professional choices, which are characterized by great contradictions, 
especially in relation to women's employment since the employment rate (of people aged 20-64) 
is 49 % for women and 70 % for men. Therefore, while girls claim better study options and 
envision high-status occupations, they keep considering maternity and family as their primary 
priority, ignoring the conflict involved in linking the professional and family spheres. 

It is also worth mentioning that the presence of women in the academic world is extremely limited, 
which substantiates the claim that scientific knowledge retains its male-centered character and 
impenetrable nature that prevent female scientists from massively entering and controlling the 
knowledge definition and production area. In 2016 the 31% were women teaching in the universities 
and 69% were men. 

In particular, with respect to male and female teachers and their place in the educational hierarchy, this 
appears to be in contrast with women’s high participation rate in the workplace in case (for instance, 
71% of the teachers in Primary and Secondary Education are female, however their representation in 
educational and trade union decision-making centres is extremely low). 

In conclusion, it could be stated that: 

 while the number of female students steadily increases and has even exceeded the number of 
male students in certain areas and grades, the knowledge offered is still male-centered and 
focused on the interests of the male gender, 

 while the performance and overall academic success of girls rise above those of boys, the 
agents in the educational process create traditional representations for the female student and 
raise expectations for her that reproduce patriarchal social structures, 

 while boys and girls are now trained together and have come closer more than ever, their 
knowledge as to the needs, desires, expectations, identities of the other side is limited, 

 while school’s official aim is to educate both sexes on their transition to the modern labor 
market, its internal and covert forces shape different sex destinations and encourage 
discrimination against half of the student population, 
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 while the curriculum sets the promotion of democratic awareness in male and female students 
and the creation of equal citizens as official objectives, it appears to ignore important principles 
related to gender equality that could enable it to successfully fulfill its purpose, 

 while teachers accept social equality at a theoretical level and are opposed to discrimination 
and segregation, their views on gender relations are extremely traditional and look at, especially 
male teachers, gender division of labor and domestic roles as being self-evident. 

In a nutshell, school sometimes guides boys and girls directly or indirectly into developing and 
internalizing personality traits, making study choices, having aspirations of professional advancement, 
life visions and goals in accordance with social perceptions and assumptions that are typical of their 
gender as well as in conjunction with the formal school curriculum and teachers’ designated place in 
the labour pyramid.  

RECOMMENDATIONS  

 Raising awareness of parents and educators, both male and female ones, so that they can 
distinguish inequalities and promote equality within the education system. For instance, the 
design and implementation of teacher education/awareness-raising programs are deemed 
necessary considering that university departments - with the exception of few- do not 
adequately prepare teachers/educators to adopt educational practices that promote gender 
equality in education. 

A best practice to be adopted is a training program under the auspices of the National Center for 
Public Administration and Local Government (EKDDA). The program in case is addressed at teachers 
and attempts the enhancement of teaching through gender activities and the introduction of the gender 
equality perspective in all disciplines while the corresponding principles are promoted throughout the 
curriculum on the basis of existing teaching manuals that take the form of projects. 

The training program is aimed at enabling participants to: 

 develop expertise in gender equality issues, and in particular in gender mainstreaming within 
the school community. 

 raise awareness, become sensitized and strengthen their knowledge and skills in terms of 
issues related to the promotion of gender equality, gender mainstreaming in pedagogical 
practices and the implementation of educational interventions with regard to gender and 
discrimination. 
comprehend specific issues and areas where gender inequalities and discrimination are 
(re)produced in the course of the educational process and within the school community. 

Another suggestion could be the introduction of modules, in combination with knowledge which 
focuses on familiarizing students with family life issues (economy, hygiene, sexual education issues, 
etc.), across the curriculum, primarily across the Middle school (Gymnasium) curriculum. For instance, 
the concept of care provision in all its forms which constitutes a key thematic area and the principal 
aim of the proposal in case and refers to the attempt to include boys into a process of accepting and 
"acquiring" the ideology as well as the practical aspects involved in "caring" could be included in the 
curriculum. This proposal has been widely applied within the Dutch education system (Extra, 1995). 
The enrichment of Primary Education curricula with Gender Mainstreaming (women's history, 
updating on the status of women in society today, the necessity for redistributing social roles in society, 
work and decision-making centres etc.). At this point, the importance of enhancing teaching curricula 
with lessons that develop communication and companionship between members of the opposite sex, 
the refutation of myths and ideological constructs around the human body and gender relations are 
worth mentioning. 
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Another suggestion is the enrichment of School Vocational Guidance courses with Gender 
Mainstreaming, which contributes to the goal of children making professional, unaffected choices 
based on their inclinations, interests and abilities. To successfully achieve this goal the conscientious 
encouragement of girls to turn to traditional "male" occupations and of boys to occupy with care 
professions are required (Deligianni-Kouimtzi, V., Dimitrouli, K., Ziogou-Karastergiou, S., Kanellou, 
A., Koronaiou, A., Maragkoudaki, E., Ravanis, K., Sakka, D., Stogiannidou, A., Frosi, L. & Psalti, A., 
2003) 

At the same time, the production of non-sexist material and its use in all areas in which child 
socialization occurs, particularly in Primary and Secondary Education and education in general, is 
imperative, provided that we wish the upcoming generations to live in a society which is less defined 
in terms of gender discrimination and inequality (Theodorou E., & Koutlis E., 2001). Within the field 
of education, an area characterized by a serious delay and strong resistance to overcoming gender 
discrimination and where linguistic sexism is dominant is that of discourse and language (Gasouka et 
al., 2014). The term "linguistic sexism" refers to linguistic interactions taking place in a male-
dominated society, in which language accurately reflects the power relationships between the two 
sexes while its function serves the perpetuation and legitimization of men’s power at the expense of 
women. It is our belief that the visibility of both sexes in discourse does not entail a "feminist 
obsession", but rather a pressing political and democratic demand, a key prerequisite for achieving 
gender equality (Kogidou & Gasouka, 2010).  

CONCLUSION 

In conclusion, it can be argued that the provision of quality education, which ensures students’ equal 
rights, irrespective of their gender, race, religion, culture, sexual orientation, able-bodiedness, etc., 
focuses on interculturalism and is based on gender equality and opportunities, can shape a positive 
environment for adult life not only for today's generation but also for future ones. 

REFERENCES 

Anagnostou, D. (2019). Gender equality and the reform of higher education in Greece. Hellenic 
Foundation for European and foreign policy (ELIAMEP), p.p.2-3. 

Balogun, I., Iyabode, J., & Jamiu, Z. (2018). Students’ Perception on teaching practice assessment: 
implications on teacher professional performance in Nigeria. Anatolian Journal of Education, 3(2), 
25-34. 

Berdousis, I., & Kordaki, M. (2013). The distribution of ICT teachers in Greek education in the 2003-
2012 decade: Gender mainstreaming. Science and Technology Issues in Education, 6(3), 117-135. 

Charistou, M. (1989). Gender equality and education: Girls’ vocational choice. Modern Education, 46, 
70-78.  

Chionidou-Moskofoglou, M. (1996). Teachers’ emotions, attitudes and expectations for boys and girls 
in mathematics, in: Paraskevopoulos, I., Mpezevegkis, I., Giannitsas, N., Karathanasi, A. (eds.). 
Transgender Relationships, (2), Greek Letters, Athens, 302-314. 

Chronaki, A. (2007). Sciences in the “body” of education: Women’s experiences in stereotypical 
male-centered knowledge areas, in: E. Ntrenogianni, F. Seroglou & E. Tressou (eds.), Gender and 
education: Mathematics, sciences, new technologies, Athens, 307-331.  

Chronopoulou, A., & Giannopoulos, K. (1986). Gender equality and education: Mathematics and the 
two sexes”, Modern Education, 29, 1-11.  



 Marmani                          69 

Anatolian Journal of Education, April 2022 ● Vol.7, No.1 

Deligianni-Kouimtzi, V. (1987). Stereotypes for gender roles in the primary school textbook "My 
language. Philologist, 49, 229-248. 

Deligianni-Kouimtzi, V., & Ziogou-Karastegion, S. (1993). Education and gender. Thessaloniki: 
Vanias.  

Deligianni-Kouimtzi, V., Dimitrouli, K., Ziogou-Karastergiou, S., Koronaiou, A., Maragkoudaki, E. & 
Ravanis, K. (2007). Guide for the implementation and management of educational and intervention 
programs, Research Center for Gender Equality (KETHI), Athens. 

Deligianni-Kouimtzi, V., Dimitrouli, K., Ziogou-Karastergiou, S., Kanellou, A., Koronaiou, A., 
Maragkoudaki, E., Ravanis, K., Sakka, D., Stogiannidou, A., Frosi, L., & Psalti, A. (2003). Gender 
and the Greek educational reality: Promoting gender equality interventions in the Greek educational 
system, Research Center for Gender Equality (KETHI), Athens. 

Deligianni-Kouimtzi, V., & Ziogou-Karastergiou, S. (1999), Education and gender, Vanias 
Publications, Thessaloniki. 

Deligianni-Kouimtzi, V., & Ziogou, S. (1997). Gender and school practice. Vanias Publications, 
Thessaloniki. 

Deligianni-Kouimtzi, V., & Sakka, D. (2007). Teenage gender identities: Investigating the gender 
factor within the school context - Handbook with research tools for teachers. EPEAEK II, Action 
Category 4.1.1.a: Teachers’ sensitization and intervention programs to promote gender equality, 
Research Center for Gender Equality (KETHI), Athens. 

Drenogianni, E., Seroglou, F., & Tressou, E. (2007). Gender and education: Mathematics, sciences, 
new technologies, Athens: Kaleidoscope. 

EKKE and the General Secretariat for Research and Technology, "Women and Science in Greece". 
Greek Report for the Helsinki Team on Women and Science, March 2002. 

Foulidi, X. (2007). Gender representation in the Lyceum “Expression-Composition” textbooks. 
(Postgraduate Thesis). University of the Aegean, School of Humanities, Department of Preschool 
Education and Educational Planning, MA "Gender and New Educational and Work Environments in 
the Information Society ", Rhodes. 

Freiderikou, A. (1995). Jenny behind the glass. Gender representations in the primary school 
language textbooks”, Greek Letters, Athens. 

Freiderikou, A., & Fylerou, F. (2004). Girls play: Gender representations in the primary school 
playground. Greek Letters, Athens.  

Frosi, L., (2000). Girls study, boys perform: Teachers’ views on the teenagers of the two sexes’, in: 
School, transition and gender identities processes, Seminar proceedings, Thessaloniki. 

Frosi, L., Kouimtzi, E., & Papadimou, X. (2001).  The gender factor and the school reality in primary 
and secondary education (Review Study). Research Center for Gender Equality (KETHI), Athens.  

Greek General Secretary for Gender Equality (GSGE)., ¨National Active Plan 2016-2020¨. 

Gkasouka, M., (sci. ed.). (2007). Handbook on the organization of events for the promotion of 
intervention programs (networking with local authorities, communication), EPEAEK II, Action 
Category 4.1.1.a: Teachers’ sensitization and intervention programs to promote gender equality, 
Research Center for Gender Equality (KETHI), Athens.  



70                                                             Creating Gender Equality in the Educational System 

Anatolian Journal of Education, April 2022 ● Vol.7, No.1 

Ziogou, S. (2006). Investigating gender. Historical dimension and modern reflection in general, 
vocational and continuing Education, Vanias Publications, Thessaloniki. 

Ziogou-Karastergiou, S. (1986). Prudent misses and excellent mothers:  Miss and Mothers Emeritus: 
Aims of girls’ schools and educational policy in the 19th century". Proceedings of the International 
Symposium "History of Childhood and Youth", Athens. 

Ziogou-Karastergiou, S. (2006). Investigating gender. Historical dimension and modern reflection in 
general, vocational and continuing Education, Vanias Publications, Thessaloniki. 

Ziogou-Karastergiou, S., (sci. eds.), Guidebook for "intervention programs on gender equality in 
education”, Best practices issue, EPEAEK II, Action Category 4.1.1.a: Teachers’ sensitization and 
intervention programs to promote gender equality, Research Center for Gender Equality (KETHI), 
Athens, 2007.   

Ziogou-Karastergiou, S., & Deligianni-Kouimtzi, V. (1981). Stereotypes for gender roles in the 
primary school readers, Philologist, 23, 282-295.  

Zimaris, E. (1983). Gender relationships at certain ages and performance in the Greek language and 
mathematics", Chios’ Art-Loving Club, 9. 

INE-GSEE., "Raising pre-primary and primary school teachers’ and executive agents’ awareness on 
gender discrimination and gender equality- Development of human capital in public administration 
2011-2015" Action No. 357057. 

Ioannidi, I. L., "Bipolarity in the Treatment of Genders in Modern Greek Children's Literature", 
Routes, 6, 1987, pp. 96-101. 

Kalerante, E. (2005). Educational programs in the classroom: Educational intercultural procedure in 
the context of a post-modern educational policy", in: P. Georgogiannis, Primary and Secondary 
Education Administration, IV, Patra. 

Kalerante, E., & Bratitsis, T. (2012). ICT teachers’ perceptions and attitudes towards the correlation of 
gender mainstreaming and ICT performance: A case study in Florina," in T. Bratitsis (ed.), 
Proceedings of the 6th Panhellenic Conference "Teaching of Informatics" Florina: University of 
Western Macedonia, 485-494. 

Kanatsouli, M. (1999). Women’s faces in children's literature. Patakis, Athens. 

Kanatsouli, M. (1997). Types of women and female voices in the primary school books", in: 
Deligianni, V., & Ziogou, S. (eds.), Gender and school practice, Vanias Publications, Thessaloniki. 

Kanatsouli, M. (1987). The model of women in contemporary Greek children's literature. Routes, 6, 
102-106. 

Kantarzi, E. (1991). The image of a woman. Intertemporal research on the primary school readers, 
Kiriakidi Brothers, Thessaloniki. 

Kantartzi, E. (1987). Gender equality and education: Boys’ and girls’ games”, Modern Education, 38, 
83-84. 

Katsiampura, G. (2008). Gender in the history of the sciences. in K.D. Skordoulis (ed.) Theoretical 
Issues on nature sciences, Athens: Topos Publishing, 151-164. 

Kogkidoy, D. (2004). Gender and curricula: The promise of female studies in Greek universities in 
the 21st century, Metaichmio, Athens. 



 Marmani                          71 

Anatolian Journal of Education, April 2022 ● Vol.7, No.1 

Kogkidoy, D., (2014). Girl/Boy" or "Gender-neutral” games". Presentation at the “Reflections on 
childhood” conference, held by TEPAE – School of Pedagogy of the University of Thessaloniki from 
31/10-1/1/2014, in the building of the School of Pedagogy and KEDEA, Thessaloniki. Available at: 
auth.gr/sites/default/files/dimitra_kogkidoy_paidiki_ilikia.docx 

Kogkidoy, D. (1997). Teacher training and sensitization on gender equality issues in education, 
Material File, Athens. 

Koniordos, S., & Maratou-Alibranti, L., Panagiotopoulou, P. (2006), Social developments in modern 
Greece. Work, education, family, deviation, Α.Ν. Sakkoulas, Athens. 

Koronaiou, A. (2007). Sensitization practices for trainee teachers, Research Center for Gender 
Equality (KETHI), Athens. 

Koronaiou, A., Dimitrouli, K. & Tiktapanidou, A. (2003). Vocational education and training and 
gender mainstreaming", in: V. Deligianni-Kouimtzi, S. Ziogou-Karastergiou, L. Frosi (eds.), Gender 
and the Greek educational reality: Promoting interventions on gender equality in the Greek 
educational system, Research Center for Gender Equality (KETHI), Athens, 75-125. 

Kyriazi, N. (2002). Sociological research. Critical Review of Methods and Techniques. Athens: Greec 
Letters, p.p. 32. 

Lambropoulou, B., & Georgoulea, M. (1989). Gender roles through education", Modern Education, 
46, 58-69. 

Louvrou, E. (1994). The sexist profile of the primary school “My language” reader: Linguistic analysis. 
Language, 32, 45-61.  

Maragkoudaki, E. (1992). Gender discrimination and the social status of women", Women's struggle - 
Women's World Conference, Athens. 

Maragkoudaki, E. (2005). Education and gender discrimination, Children's Readings at Nursery 
School, 4th Edition, Odysseas Publishing, Athens. 

Maragkoudaki, E., Deligianni-Kouimtzi, V., Ziogou-Karastergiou, S., Ioannou, C., & Perraki, E. 
(2007). Handbook for Teachers. EPEAEK II, Action Category 4.1.1.d.: Production of extra 
educational material on the introduction of gender issues in the educational process, University of 
Ioannina, Ioannina. 

Maragkoudaki, E., Mavrogiorgos, G., Vasiliou, E., Gkasouka, M., Palieraki, K., & Mavrogiorgou A.K. 
(2007). Guidebook for nursery teachers. EPEAEK II, Action Category 4.1.1.d.: Production of extra 
educational material on the introduction of gender issues in the educational process, University of 
Ioannina, Ioannina. 

Mylonas, E. H., (1983). Reference to some factors affecting girls’ relation and attitude towards 
Mathematics. Modern Education, 13, 105-107. 

Natsiopoulou, T., & Giannoula, S. (1996). Investigation of gender. Modern Education, 89, 67-72. 

Pantouli, O., Lada, S., & Hontolidou, E. (2006). Gender and equality courses in the undergraduate 
programs of Greek universities: A comparative and cross-sectional approach. Modern Education, 147, 
130-140.  

Paolini, A. (2019). Social emotional learning: Role of the school counsellor in promoting college and 
career readiness. Anatolian Journal of Education, 4(1), 1-12. 



72                                                             Creating Gender Equality in the Educational System 

Anatolian Journal of Education, April 2022 ● Vol.7, No.1 

Papaloi, V., Tidomina, M., & Chrisi, F. (1987-1988). Factors affecting student Performance in 
Mathematics. Educational, 10, 91-114. 

Politis, F. (2006). The "male identities" at school. Heterosexuality, homophobia and misogynism. 
Epicentro, Thessaloniki.  

Pontiska, P., Papanou, G., & Ravanis, K. (1997). Gender discrimination in the school science 
textbooks: Traditional and alternative approaches. in: Deligianni, V., & Ziogou, S. (eds.), Gender and 
school practice, Vanias Publications, Thessaloniki, 331-338. 

Research Center for Gender Equality (KETHI). (2000). Gender Equality. The role of teachers? File of 
intervention courses. Athens. 

Research Center for Gender Equality (KETHI-EPEAEK II}. (2007-2008). Teachers’ sensitization and 
intervention programs for the promotion of gender equality. Gender and educational reality in Greece: 

promoting gender equality interventions in the Greek educational system” _"Sensitizing pre-school 
and primary school executives and teachers on discrimination and gender equality issues” 

Rentetzi, M. (2006). Gender and sciences: Gender stereotypes and subversion educational strategies. 
Issues in Education, 7(1), 97-128. 

Savvidou, T. (1996). Teachers' perceptions of gender differentiation. Modern Education, 86, 35-46. 

Stavridou, E., & Sachinidou, N. (1999). Gender stereotypes in the primary school science textbooks. 
Social Sciences Move, 25-26. 

Stavridou, E., Solomonidou, X., & Sachinidou N. (1999). Convergence and differences in men’s and 
women’s views on the teaching and learning of sciences in primary school. Pedagogical Review, 29, 
169-190. 

Statiris, N.A. (2005). The two genders in the political and social Education of the 5th and 6th grade. 
Special Education Issues, 30, 54-60 

Theodorou E., & Koutlis E. (2001). Gender inequality in education. 

Tressou-Mylona, E. (2007). Gender and mathematics: Educational inequalities and equal participation 
pedagogy", in: Deligianni, V. & Ziogou, S. (eds.), Gender and school practice, Vanias Publications, 
338-364. 

Tressou-Mylona, E. (1995). Practices promoting girls’ equal participation in mathematical education, 
in: Papageorgiou, N. (ed.), Education and equal opportunities. Conference Proceedings. Ministry of 
Government and General Secretariat for Equality, Athens.  

Tressou-Mylona, E. (1989). Women and mathematics. Euclid, 3(23), 18-23. 

Tressou, E., Kantartzi, E., Pliogkou, V., & Patkou, E. (Sci. Project Manager E. Maragkoudaki). (2007).  
Introduction of issues for the promotion of gender equality in the educational process–supporting 
teaching material, supplementary leaflets for the primary school science textbooks. Ioannina, available 
at: https://www.isotita-epeaek.gr/ipostiriktiko_iliko/Dhmot_Thetikis_7.pdf. 

United Nations, available at : http://www.un.org/sustainabledevelopment 

https://www.isotita-epeaek.gr/ipostiriktiko_iliko/Dhmot_Thetikis_7.pdf

